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INTRODUCTION

Supervision is an action taken by a supervisor to monitor and manage the performance of
teachers with the aim of improving the quality of education. In this context, educational
supervision in schools plays an important role in maintaining and improving the overall quality
of education. The quality of education is determined by various factors, one of which is the role
of teachers. Although teachers have the potential to be creative and improve their performance,
they often face obstacles in optimizing this potential, both in terms of their abilities in the
learning process and the availability of educational facilities. According to Law No 20 of 2003
on the National Education System Article 57, educational supervision is an integral part of the
education system that aims to improve the quality of education.

However, the implementation of supervision in the field often faces various challenges.
Several studies show the existence of limited human resources, such as the lack of competent
supervisors and limited time to conduct quality supervision (Subekti, 2020). In addition, some
teachers' negative perception of supervision, which is perceived as a form of control over their
performance, creates resistance in the supervision process (Iskandar, 2019). These obstacles are
further exacerbated by the lack of adequate administrative and policy support for the
implementation of effective and sustainable supervision (Setiawan & Zubaidah, 2017). As a
result, the effectiveness of supervision is hampered and has a negative impact on the quality of
learning produced.
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Overcoming these barriers requires collaboration with various related parties, such as the
education office and school committees (Kurniati, 2020). This collaboration is essential to
ensure supervision is effective and achieves the goal of improving education quality. In
addition, a participatory approach that involves teachers and principals at every stage of
supervision can increase a sense of shared responsibility and motivation in an effort to improve
the quality of education. Pribadi (2022) emphasizes that collaborative supervision is a strategy
that encourages cooperation between teachers and principals in improving teaching quality.
This approach emphasizes the importance of involving all parties in the supervision process so
that the desired improvements can be implemented effectively.

Various innovative approaches have been proposed and tested in educational practice to
address these challenges. One such approach is clinical supervision, which allows teachers and
supervisors to work together to identify and improve aspects of teaching that require special
attention (Goldhammer, 1969; Sergiovanni & Starratt, 2007). Collaborative supervision
approaches are also gaining popularity as they encourage cooperation between supervisors and
teachers in designing, evaluating and improving the learning process (Mette et al., 2015). In
addition, the utilization of technology in supervision, such as the use of digital platforms and
monitoring software, shows great potential in overcoming distance and time constraints (Davis
et al., 2018). These studies indicate that innovative supervision approaches can help improve
the quality of learning and build more positive relationships between teachers and supervisors.

Effective educational supervision not only improves the quality of teaching but also
strengthens the overall management of the school. Through a systematic and data-driven
approach, supervision can create sustainable changes that support the improvement of
education quality and the achievement of national education goals. Data-based supervision is
an important component that cannot be ignored. Through report card analysis, supervisors can
identify areas that need improvement and design more targeted supervision programs. Research
by Anggriawan and Muspawi (2023) shows that using report cards as the basis for data-based
planning in RKAS helps schools improve the quality of learning and manage budgets
effectively. Syamsuddin and Harianto (2023) emphasized that the education report card, when
used as a reference, promotes improved outcomes through planning based on evaluation results
and reflection.

Although various solutions have been identified, there are still gaps in current supervision
research and practice. One of the main gaps is the lack of research combining technology-based
supervision approaches with collaborative approaches, which could potentially have a greater
impact on improving learning quality (Knight, 2014). In addition, the challenge of
implementing consistent supervision across educational institutions, especially in remote areas
that lack access to adequate facilities and resources, remains an issue that needs to be addressed
(Anderson & Shannon, 2015). Therefore, this article aims to address the need for supervision
that is more relevant, adaptive and responsive to learning needs in an evolving educational era.
In this context, supervision has a very important strategic role in education. Supervision that is
carried out effectively can improve the quality of learning through developing the
professionalism of educators, improving the quality of the teaching and learning process in the
classroom, and providing constructive feedback and consistent guidance. Thus, the
implementation of good supervision is expected to support the creation of quality and
sustainable learning.

Definition of Educational Supervision

Etymologically, supervision comes from the words super and vision, which respectively
mean above and vision. So, supervision means vision from above. This definition is a figurative
meaning that describes a position that sees a higher position than the one being seen (Rosidin,
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2020). Supervision is any direct supervision by school leaders to develop leadership for teachers
and other school staff in achieving their educational goals. In addition, it develops mentoring
and opportunities to develop teachers' skills and abilities to carry out implementing activities in
education, and maintaining educational tools and better teaching and assessment methods, such
as a systematic approach to the stages of the entire educational process. From this, supervision
is a supportive, primary service for individuals and groups that helps teachers apply knowledge
and skills to improve learning in order to provide better services to students and parents
(Rahman, 2021).

Educational supervision is an activity that aims to guide and foster and evaluate teachers
in developing learning, including all supporting elements. Therefore, educational supervision
is essentially a variety of activities that help improve the skills of educators in teaching in
schools properly and supported by other elements such as adequate infrastructure, curriculum,
teaching and assessment systems (Shaifudin, 2020).

Classroom supervision is an activity related to efforts to improve and enhance learning
processes and outcomes at school. Classroom supervision is everything that is done by school
personnel to maintain and change what the school does in a way that can directly affect the
learning process in an effort to improve the quality of the process and student learning
outcomes. Classroom supervision is a form of assistance, coaching and guidance provided after
observing the learning process activities in the classroom by the principal or supervisor, mainly
to overcome the difficulties faced by teachers in the learning process (Rosidin, 2020).

Clinical supervision according to Nana Sudjana (2008) is defined as professional
assistance provided to teachers who experience problems in carrying out learning so that the
teacher can overcome the problems he experiences related to the learning process. Clinical
supervision is professional assistance provided to teachers who experience problems in learning
so that the teacher concerned can overcome his problems by taking systematic steps (Rosidin,
2020).

Educational supervisors are people who supervise schools to improve the quality of the
process and learning outcomes. In general, educational supervision is a process of providing
assistance to improve the quality of education, for which supervision can be carried out from
principals to teachers, from supervisors to principals (Nuralisa et al., 2015). The main objectives
of educational supervision are to increase the effectiveness and efficiency of the teaching and
learning process, improve teacher performance, and improve student learning outcomes. With
supervision activities, it is hoped that educational activities can be carried out properly and be
able to achieve the goals of the school concerned, so that in the end it is able to realize the goals
of National education (Kristiawan et al., 2019).

Definition of Learning Quality

Etymologically, quality is defined as an increase in level towards an improvement or
establishment. The term quality comes from the English language, namely quality and is
equivalent to the word quality in Indonesian. Because quality means the weight or height of
something, quality is something that must be done well. Meanwhile, learning comes from the
word learning which means a stage of change in individual behavior that is relatively stable as
experience and interaction with the environment which results in cognitive processes (Yanto,
2014).

The Ministry of Education and Culture (2019) defines the definition of quality as the
school's ability to manage the school operationally and efficiently on components related to the
school, so as to produce added value to these components according to applicable norms or
standards. A learning can be said to be of quality if learning is able to put the position of the
teacher (teacher) able to play its role appropriately according to needs, and learning that is able
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to increase creativity and participation in learning activities so that it has the expected
competencies. The benchmark for the success of a lesson can be seen from the learning
outcomes (Irvan, 2019).

Mariani (2009) states that learning quality operationally can be interpreted as the intensity
of systemic and synergistic linkages between teachers, students, learning climate, and learning
media in producing optimal learning processes and outcomes in accordance with curricular
demands (Haryati & Rochman, 2012). According to Daryanto (2011) that learning quality is a
level of achievement of initial learning objectives including art learning, in achieving these
goals in the form of increasing knowledge, skills and developing students' attitudes through the
classroom learning process (Prasetyo, 2013).

Basically, the quality of education is the ability of schools to produce added value
according to applicable standards. In relation to quality learning, there are five references,
namely suitability, attractiveness, effectiveness, efficiency and productivity of learning. The
quality of the learning process is one of the benchmarks that can determine the success or failure
of the learning process. There are three elements that greatly affect the quality of learning:
teacher competence, class characteristics and school characteristics (Rosidin, 2020).

In the context of education, the notion of quality includes inputs, processes, and
educational outputs. Educational inputs are everything that must be available because they are
needed for the process to take place, including elements of leadership, education personnel,
education personnel and students. The educational process is the change of something into
something else. The process in question is decision making, the teaching and learning process,
the monitoring and evaluation process, with the record of the teaching and learning process
having the highest level compared to other processes. Educational output is the performance of
educational institutions, which means the achievements of educational institutions resulting
from the process or behavior of educational institutions that can be measured by quality,
effectiveness, efficiency, quality of work life and work morale. Therefore, indicators and
standards of education quality are developed holistically ranging from input, process and
output. Thus, what is meant by the quality of educational institutions is the quality of various
services provided by educational institutions to students and to teaching staff for a quality
learning process so that graduates can be useful and can be utilized as much as possible by the
community in accordance with their fields (Warisno, 2022).

For every institution, quality is high on the agenda and improving the quality of learning
1s the most important task. Quality is about assessing how a product meets certain criteria,
standards and references. In the world of education, this standard according to the Ministry of
National Education can be formulated through scholastic learning outcomes that can be
measured quantitatively, and observations that are qualitative, especially for the fields of social
education (Ramadina et al., 2023).

The Role of Teacher Supervision in Learning Quality

Law No. 14/2005 on Teachers and Lecturers, Chapter I Article 1 states that teachers are
professional educators with the main task of educating, teaching, guiding, directing, training,
assessing, and evaluating students in early childhood education through formal education,
primary education, and secondary education. Teachers are the key to education, meaning that
if the teacher is successful, it is likely that the students will be successful. If teachers are able
to be a source of inspiration and motivation for their students, it will be the strength of students
in pursuing their big goals in the future. Behind the success of students, there is always a teacher
who inspires and motivates them as a source of stamina or energy to always learn and move to
catch up and achieve progress (Mujiyana, 2019).
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Suyanto & Jihad (2013) provide an understanding that teacher competence is a
description of what a teacher must do in carrying out his job, both in the form of activities,
behavior, and results that can be shown in the teaching and learning process. In the perspective
of Government Regulation No. 19 of 2005 concerning National Education Standards, four types
of teacher competencies are formulated, namely pedagogical competence, personality
competence, social competence, and professional competence.

However, not all teachers have the perfection of these competencies. This can be seen
from the number of teachers who cannot carry out their duties properly, in planning and
implementing the learning process at school, so that there are differences in the results or quality
of education produced by each teacher. Teachers are required to be able to create conducive
learning situations, be able to manage classes, be able to master subject matter, be able to master
learning theories, and skillfully apply various methods in educating students in schools
(Ramadina et al., 2023).

Supervision is an effort to help teachers in carrying out their professional duties so that
teachers are able to help their students learn to be better than before. Supervision is a technical
professional service with the main objective of studying and improving together in guiding and
influencing children's growth. Academic supervision is an assistance effort provided to teachers
focusing on academic problems, namely taking place in learning activities (Mujiyana, 2019).

The benefits obtained from teacher supervision include improved teacher performance
because with constructive feedback, teachers can improve and develop their teaching methods,
improved learning quality because with effective supervision, the teaching and learning process
becomes more efficient and effective which has a positive impact on student learning outcomes,
and continuous professional development through supervision which encourages teachers to
continue to learn and improve their competence (Sabandi, 2013).

There are two metaphors to illustrate the importance of educational supervision for
teachers. First, the position of teacher is compared to a water source. The water source must
continue to increase, so that the river can flow water continuously. Otherwise, the water source
will dry up. Likewise, if a teacher never reads new information, does not increase his knowledge
about what he teaches, then he is unlikely to provide knowledge and knowledge in a more
refreshing way to students. Secondly, the position of a teacher is compared to a fruit tree. The
tree will not bear fruit if the roots of the tree do not absorb food substances that are useful for
the growth of the tree. Likewise, the teaching position needs to grow and develop. Both the
teacher's personal growth and the growth of the teaching profession. Every teacher needs to
realize that professional growth and development is a must to produce quality educational
output. That is why teachers need to learn continuously, read the latest information and develop
creative ideas in learning so that the teaching and learning atmosphere is exciting and fun for
both teachers and students (Mahani, 2023).

Teachers are the determinants of educational success through their performance at the
institutional and experiential levels, so efforts to improve the quality of education must start
from the aspect of teachers and other education personnel concerning the quality of their
professionalism and welfare in a professional education management (Mahani, 2023). Given
the importance of these activities, school principals need to make a supervision program every
year and be accompanied by school supervisors. If this supervision is intensified and/or
implemented on an ongoing basis, then teacher performance, principal performance and school
performance can continue to improve. The teaching and learning process can be qualified so
that the quality of school learning can be qualified as well (Maryam, 2019).
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Principles of Educational Supervision

The implementation of classroom supervision involves important principles stipulated in
PMPTK (2010), namely practical, systematic, objective, realistic, anticipatory, constructive,
cooperative, familial, democratic, active, humanist, sustainable, integrated, and comprehensive
(Priansa & Somad, 2014).

Piet A. Sahertian (2008) reveals the principles of supervision as follows: Scientific
principles have systematic characteristics (meaning that they are carried out regularly, planned
and sustainable), are objective (meaning that the data obtained is based on real observations),
and use tools / instruments that can provide information as feedback to conduct an assessment
of the teaching and learning process (Putri & Jamilus, 2022).

Democratic principles that uphold the principle of deliberation. The services and
assistance provided by supervisors to teachers are based on familiar human relations and an
atmosphere of warmth. Although the teacher plays a subordinate role, there is no social gap
between the teacher and the supervisor. Teachers can express their opinions on the latest ideas
or ideas they have. Decisions and opinions from supervisors can also be well received by
teachers (Milasari et al., 2021).

The principle of cooperation means developing joint efforts or sharing of ideas, sharing
of experience, providing support, and stimulating teachers. This means that in the activities of
data collection, data analysis, and improvement, and the development of the teaching and
learning process should be carried out by means of cooperation of all school staff (Fathih,
2022).

The constructive and creative principle aims to foster teacher initiative and encourage
teachers to actively create an atmosphere where everyone will feel safe and free to develop their
potential (Saidah, 2020).

METHODS

This research method uses a qualitative approach with descriptive methods. Qualitative
research methods are research methods that aim to understand things in real life. In this method,
the researcher acts as the main instrument in the data collection process. Data is collected
through various techniques simultaneously (called triangulation), then analyzed with an
inductive or qualitative approach, so that the results emphasize understanding the meaning
rather than producing general conclusions (Sugiyono: 2013).Data collection techniques in
qualitative research are carried out by collecting data through observation and interviews.
Observation in this study is to observe the teacher while conducting learning in the classroom
using a check list sheet containing a list of observations to be given a check mark (V) according
to the aspects observed. Interviews were conducted to obtain additional information and ensure
that the data that had been collected was accurate. In this study, we interviewed teacher and
principal interviews at one of the secondary schools in Central Lampung. This study used
purposive sampling technique to select informants in the research to be conducted. Purposive
sampling is a way of selecting informants based on the criteria and needs of the author. The
informants in this study were a teacher and principal of one of the secondary schools in Central
Lampung.

RESULTS AND DISCUSSION

Based on the results of interviews and observations conducted, researchers can present
and explain the informants' answers related to the questions asked about the role of educational
supervision in improving the quality of learning. In this study, the informant gave an opinion
regarding the importance of educational supervision to improve the quality of student learning,
and he said that:
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"Supervision is the process of assessing, mentoring and training teachers and principals to
ensure that the quality of education continues to improve. With the changing regulations, the
main focus of supervisors is now mentoring, but there are indications that the role of supervisors
will return to more assessment and evaluation functions as before."

From the results of these interviews, it can be concluded how important supervision is in
education to improve the quality of student learning. Furthermore, the researchers asked
questions about the problems or obstacles faced in the implementation of educational
supervision in one of the secondary schools in Central Lampung district. The informant gave
the following answer:

"Some of the challenges faced in implementing educational supervision in schools
include: 1) High managerial busyness of school principals, 2) Lack of preparation from teachers
who will be supervised, 3) Lack of clear understanding or communication regarding the purpose
and benefits of supervision, 4) Irregularity in the schedule of supervision implementation, 5)
Limited facilities and infrastructure, and 6) Limited time to prepare the supervision process
well. In addition, the obstacles faced by school principals in implementing academic
supervision are the limited time available, which can cause educators to feel rushed or
underprepared."

The statement given by the informant was based on an analysis of the problems faced by the
school. Furthermore, the researcher asked questions about how these problems were handled.

"To overcome the challenges in supervision, we can improve coordination, plan better
and provide sufficient training and support for teachers and principals. In addition, the use of
technology and more flexible scheduling can also help reduce barriers."

Furthermore, the researcher asked questions about the requirements that need to be met by a
supervisor in carrying out his duties, especially as a supervisor in schools. The informant
answered that:

"A supervisor in a school should be able to assess and evaluate objectively, and fully
understand the purpose and benefits of supervision. In addition, supervisors also need to have
good communication skills so that they can provide clear and constructive directions and
feedback to teachers."

From the informant's statement above, he mentioned several requirements that a supervisor
needs to have. Then, the researcher continued by asking what principles the supervisor must
have in order to carry out his duties effectively and achieve the goal of supporting the success
of the teaching and learning process at school.

"An effective supervisor must have several important principles, including objectivity
in assessment, where they must be able to assess teachers and principals fairly and without bias.
Good communication skills are also very important so that supervisors can provide clear and
constructive feedback. In addition, a participatory approach is needed, where teachers and
principals are involved in planning and evaluating supervision to ensure relevance and better
implementation. Supervisors should also focus on coaching and mentoring, not just evaluation,
and strive to continuously improve the capacity of teachers and principals through appropriate
training. Finally, strengthening cooperation between supervisors, schools and education offices
is needed to ensure supervision is effective and supports the educational goals of schools."

Then, the researcher asked about the steps taken to improve the quality of the teaching and
learning process. Here is the answer:
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"To improve the quality of teaching and learning, I took several actions that involved
improving the competence of teachers and principals. The first step is to assist them in data-
based program planning, such as conducting report card analysis and developing work
programs that suit the needs of each school. In addition, I also routinely provide relevant
trainings in both pedagogical and professional aspects to improve teaching skills. I ensure that
supervision is not only evaluative but also nurtures teachers to improve by providing
constructive feedback and suggesting further training that supports their development. This is
expected to drive improvements in the quality of education in every school I supervise."

The researcher then asked about how his role or response as a supervisor at school if he
knew that there were teachers who did not master the material or teaching materials being
taught. He answered that:

"If I find out that a teacher lacks mastery of the material, the first step I take is to conduct
an evaluation through supervision and classroom observation. After that, I will provide direct
assistance, such as training or discussions, to help the teacher improve their understanding and
teaching skills. I will also encourage teachers to attend further training and ensure there is
ongoing support to improve the quality of teaching in the school."

From the informant's statement above, he explained that in addition to being expected to carry
out a quality teaching and learning process, an educator must also be able to improve his
understanding and teaching skills by attending various trainings and discussions. Then, the
researcher asked questions about the techniques used by supervisors in carrying out their duties
as supervisors for teachers. He also gave the following answer:

"As a supervisor, I use participatory and data-based supervision techniques. I help
teachers design work programs according to school needs, conduct evaluations through
classroom observations and provide constructive feedback. In addition, I also assist teachers
through training and discussions to ensure their teaching continues to evolve according to the
standards and demands of the times."

Furthermore, the researcher asked questions about the successes that have been achieved
through supervision in the school. Here are the answers:

"The successes that have been achieved through supervision in this school can be seen
from the improved performance of teachers and principals, both in terms of administration,
teaching skills and school management. In addition, supervision also has an impact on
improving the quality of learning and achieving better educational goals. I feel that the
supervision has helped teachers become more organized and prepared in the learning process,
which in turn contributes to the school's success in achieving the expected education standards."

The questions asked in the interviews provided a clear picture of the school's condition
regarding the role of teacher supervision in improving learning quality. The interviews show
that supervision conducted by supervisors in these schools has a significant impact on teachers'
capacity building, more effective learning management and improvements in the overall quality
of education. With planned steps and continuous evaluation, teacher supervision plays an
important role in supporting the quality of learning in schools.

CONCLUSION

Based on the discussion presented above, it can be concluded that the role of teacher
supervision is very important in improving the quality of learning in schools. Supervision that
is carried out in a planned and data-based manner has a positive impact on the capacity
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development of teachers and principals. Various challenges faced in implementing supervision,
such as managerial busyness, lack of preparation from teachers, and limited facilities, can be
overcome by improving coordination, more careful planning, and using technology to support
the supervision process. In addition, effective supervisors must have the principles of
objectivity, good communication skills and a participatory approach to ensure relevance and
better implementation of supervision. The results of supervision are seen in improved learning
quality, more effective education management and better achievement of educational goals.
Thus, teacher supervision plays an essential role in creating a quality and sustainable learning
environment.

REFERENCES

Aini, I. dan Hariri, H. (2023). Peran Supervisi Akademik Kepala Sekolah dalam Meningkatkan
Kinerja Guru tingkat Sekolah Dasar. JMMP, Vol 11(1), 50-61. DOI: 10.23960/jmmp
.v11.11.2023.05

Anggriawan, F. dan Muspawi, M. (2023). Analisis Rapor Pendidikan dalam Perencanaan
Berbasis Data pada RKAS SMP N 4 Betara. JOEAI (Journal of Education and
Instruction), 6(2), 588-600. https://doi.org/10.31539/joeai.v6i2.8193

Bestari, et al. (2023). Peran Supervisi Pendidikan dalam Meningkatkan Kualitas Pembelajaran
di Era Digital. Jurnal Papeda, 5(2), 133-140.
https://doi.org/10.36232/jurnalpendidikandasar.v5i2.4016

Daryanto. 2011. Media Pembelajaran. Bandung: Satu Nusa.
Depdiknas. (2003). Undang-Undang No. 20 Tahun 2003 tentang Sistem Pendidikan Nasional.

Fathih, M. A. (2022). Meninjau Kembali Prinsip dan Perencanaan Supervisi Pendidikan
Sebagai Pengawasan dalam Pendidikan yang Bersifat Pembinaan. Al-Idaroh: Jurnal
Studi Manajemen Pendidikan Islam, 6(2), 142-157.
https://doi.org/10.54437/alidaroh.v6i2.384

Harianto, B. T. (2023). Rapor Pendidikan Analisis Rapor Pendidikan Sebagai Dasar
Penyusunan Program Berbasis Data Studi Kasus di SMPN 3 Kualatungkal dan SMPN
Satap 7. Pengabuan. Khazanah Intelektual, 7(2), 1717-1732.
https://doi.org/10.37250/khazanah.v7i2.207

Haryati, T. dan Rochman, N. (2012). Peningkatan Kualitas Pembelajaran Pendidikan
Kewarganegaraan Melalui Praktik Belajar Kewarganegaraan (Project Citizen). Jurnal
Ilmiah CIVIS, 11(2), 1-11. https://doi.org/10.26877/civis.v2i2.459

Irvan, N. T. (2019). Meningkatkan Kualitas Proses Pembelajaran dan Hasil Belajar Matematika
Siswa Melalui Penerapan Model Pembelajaran Berbasis Masalah. Simpul Juara 1.

Kurniati. (2020). Pendekatan Supervisi Pendidikan. Jurnal Idaarah, 1V(1), 52-59.
https://doi.org/10.24252/idaarah.v4i1.7894

Kristiawan, M., Yuniarsih, Y., Fitria, H., dan Refika, N. (2019). Supervisi Pendidikan.
Bandung: Alfabeta.

Mahani, M. A. (2023). Pentingnya Supervisi Pendidikan Bagi Guru. Entinas: Jurnal
Pendidikan dan Teknologi Pembelajaran, 1(1), 95-105.
https://entinas.joln.org/index.php/2023/article/view/12

Mariani, S. (2009). Peningkatan Kualitas Pembelajaran. http://scmarianiunnes.blogspot.com



https://doi.org/10.31539/joeai.v6i2.8193
https://doi.org/10.36232/jurnalpendidikandasar.v5i2.4016
https://doi.org/10.54437/alidaroh.v6i2.384
https://doi.org/10.37250/khazanah.v7i2.207
https://doi.org/10.26877/civis.v2i2.459
https://doi.org/10.24252/idaarah.v4i1.7894
https://entinas.joln.org/index.php/2023/article/view/12
http://scmarianiunnes.blogspot.com/

10 Journal of Educational Research, Evaluation and Supervision, 2 (1), 2025

Maryam. (2019). Meningkatkan Kompetensi Guru Melalui Supervisi Akademik yang
Dilaksanakan Secara Terpadu Oleh Pengawas Mata Pelajaran di Kabupaten Mamuju
Provinsi Sulawesi Barat. Badan Penelitian dan Pengembangan Daerah Provinsi
Sulawesi Barat. https://0js2.0js.balitbang.sulbarprov.go.id:article/39

Milasari, Hasibuan, L., Us, K. A., Wahyudi, H., Saputra, H. (2021). Prinsip-prinsip Supervisi,
Tipe/Gaya Supervisi, Komunikasi dalam Supervisi Pendidikan dan Supervisi
Pendidikan Islam. Indonesian Journal of Islamic Educational Management, 4(2), 45-
60. http://dx.doi.org/10.24014/ijiem.v4i2.13056

Mujiyana. (2019). Upaya Meningkatkan Kompetensi Guru melalui Supervisi Akademik Teknik
Individual Kunjungan Kelas di MIN 1 Gunungkidul Tahun Ajaran 2018/2019. Jurnal
Pendidikan Madrasah, 4(1), 67-76. https://doi.org/10.14421/jpm.2019.41-07

Nuralisa, Z., Murniati, dan Djailani. (2015). Supervisi Akademik Pengawas Untuk
Meningkatkan Kemampuan Pedagogik Guru Pada SMK Negeri 1 Mesjid Raya Aceh
Besar. Jurnal Intelektualita: Journal of Education Sciences and Teacher Training,
3(2), 81-92. http://dx.doi.org/10.22373/ji.v3i2.401

Pamungkas, A. H. (2023). Problems, Challenges, Dynamics and Supervision Innovation on
Nonformal Education In Indonesia. Jurnal Pendidikan Luar Sekolah, 11(2), 265-276.
https://doi.org/10.24036/spektrumpls.v11i2.123259

Prasetyo, H. A. (2013). Peningkatan Kualitas Pembelajaran Matematika Melalui Student Teams
Achievement Division (STAD) Berbantuan Komputer Pada Siswa Kelas IV A SDN
Bendan Ngisor. Skripsi. Universitas Negeri Semarang.

Pribadi, S. (2022). Supervisi Kolaboratif dalam Meningkatkan Kompetensi Profesional Guru.
Jurnal Pendidikan Tambusai, 1(6), 1110-1220.
https://doi.org/10.31004/iptam.v6i1.3084

Priansa, D. J. dan Somad, R. (2014). Manajemen Supervisi & Kepemimpinan Kepala Sekolah.
Bandung: Alfabeta.

Putri, P. Y., & Jamilus, J. (2022). Meningkatkan Kinerja Guru Melalui Prinsip Supervisi
Pendidikan. Jurnal ~ Manajemen  Pendidikan  Islam, 1(1), 31-36.
http://dx.doi.org/10.31958/manapi.v1i1.5957

Rahman, A. (2021). Supervisi dan Pengawasan Dalam Pendidikan. Jurnal Pilar: Jurnal Kajian
Islam Kontemporer, 12(2), 50-65.
https://journal.unismuh.ac.id/index.php/pilar/article/view/7293

Ramadina, et al. (2023). Peran Supervisi Pendidikan Terhadap Peningkatan Mutu Belajar dan
mengajar. SUBLIM: Jurnal Pendidikan, 01(01), 1-16.
DOI:10.33487/sublim.v1i1.5602

Rosidin, U. (2020). Supervisi Pendidikan dan Pembelajaran. Y ogyakarta: Graha Ilmu.

Sabandi, A. (2013). Supervisi Pendidikan Untuk Pengembangan Profesionalitas Guru
Berkelanjutan. Pedagogi: Jurnal  Ilmu  Pendidikan, 13(2), 1-9.
https://doi.org/10.24036/pedagogi.v13i2.4275

Sahertian, P. A. (2008). Konsep Dasar dan Teknik Supervisi Pendidikan Dalam Rangka
Pengembangan Sumber Daya Manusia. Jakarta: Rineka Cipta.

Saidah, N. (2020). Konsep Dasar, Prinsip dan Peranan Supervisi Pendidikan. Jurnal
Pendidikan, 1(2), 21-23. https://doi.org/10.31227/0sf.io/nb37a



https://ojs2.ojs.balitbang.sulbarprov.go.id:article/39
http://dx.doi.org/10.24014/ijiem.v4i2.13056
https://doi.org/10.14421/jpm.2019.41-07
http://dx.doi.org/10.22373/ji.v3i2.401
https://doi.org/10.24036/spektrumpls.v11i2.123259
https://doi.org/10.31004/jptam.v6i1.3084
http://dx.doi.org/10.31958/manapi.v1i1.5957
https://journal.unismuh.ac.id/index.php/pilar/article/view/7293
https://doi.org/10.24036/pedagogi.v13i2.4275
https://doi.org/10.31227/osf.io/nb37a

Journal of Educational Research, Evaluation and Supervision, 2 (1), 2025 11

Shaifudin, A. (2020). Supervisi Pendidikan. El-Wahdah: Jurnal Pendidikan, 1(2), 25-42.
https://doi.org/10.35888/elwahdah.v1i2.4158

Sudjana, N. (2008). Supervisi Klinis sebagai Bantuan Profesional yang Diberikan Kepada
Guru. Bandung: Alfabeta.

Sugiyono. (2013). Metode Penelitian Kuantitatif, Kualitatif Dan R&D. Bandung : Alfabeta.
https://digilib.stekom.ac.id/assets/dokumen/ebook/feb 35efe6a47227d6031a75569¢2
£3f39d44fe2db43 1652079047 .pdf

Suyanto dan Jihad, A. (2013). Menjadi Guru Profesional: Strategi Meningkatkan Kualifikasi
Dan Kualitas Guru Di Era Global. Jakarta: Erlangga,

Warisno, A. (2022). Konsep Mutu Pembelajaran dan Faktor-Faktor yang Mempengaruhinya
Andi. Students’ Difficulties at Elementary School in Increasing Literacy Ability.
Attractive: Innovative Education Journal, 4(1), 310-322.
https://doi.org/10.51278/aj.v4i1.442

Yanto, A. (2014). Upaya Guru Dalam Meningkatkan Kualitas Pembelajaran Bahasa Arab Di
Mts Al-Asy’ariyah Gendowang Moga Pemalang. Skripsi, Sekolah Tinggi Agama
Islam Negeri Purwokerto.



https://doi.org/10.35888/elwahdah.v1i2.4158
https://digilib.stekom.ac.id/assets/dokumen/ebook/feb_35efe6a47227d6031a75569c2f3f39d44fe2db43_1652079047.pdf
https://digilib.stekom.ac.id/assets/dokumen/ebook/feb_35efe6a47227d6031a75569c2f3f39d44fe2db43_1652079047.pdf
https://doi.org/10.51278/aj.v4i1.442

