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 This research is motivated by the importance of clinical supervision to 

improve the pedagogical practices of teachers in elementary schools. The 

pedagogical competencies possessed by teachers encompass the domains of 

knowledge, attitudes, and skills. The pedagogical practices of teachers are 

related to attitudes and skills in direct interaction with students, which will 

then have a direct impact on the students. Pedagogical practices for teachers 

in elementary schools will have a significant impact on the cognitive, 

affective, and psychomotor aspects of students. Through pedagogical 

practice, teachers can understand the characteristics of students and identify 

their potential, interests, and talents. The characteristics of students are also 

very varied and unique, therefore their potential, interests, and talents are also 

certainly different. Therefore, it is important to evaluate this through clinical 

supervision. The research methods used were literature study analysis and 

descriptive qualitative. Data collection techniques through relevant research 

literature as well as interviews, documentation, and observation. The results 

of the research through interviews and literature review indicate that clinical 

supervision aimed at improving the pedagogical practices of elementary 

school teachers is important because it plays a very significant role in efforts 

to achieve learning objectives and the quality of education. This is based on 

research observations that many teachers still pay little attention to the quality 

of pedagogical practices because their role as teachers is only considered a 

teaching routine, clinical supervision has not yet facilitated teachers in 

addressing pedagogical practice issues due to its classical nature, and there is 

still a low awareness among elementary school teachers to reflect on 

pedagogical practices.  
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INTRODUCTION  

Supervision in education certainly has goals that align with national education (Rosidin: 

2020). This means that the quality of national education will be measured efficiently in 

accordance with the education system regulations. The National Education System Law No. 20 

of 2003 states that the national education system is the entire set of interrelated educational 

components integrated to achieve national education goals. Niku (2020) mentions that (a) 

developing the professionalism of teachers who possess abilities resulting from cognitive work 

to perform tasks so that students achieve optimal learning outcomes, thereby creating quality 

education, and (b) through educational supervision, activities of guidance or activities carried 

out by a professional to assist teachers and other educational staff in improving teaching 

materials, methods, and evaluations by continuously providing stimulation, coordination, and 

mentoring so that teachers become more professional in enhancing the achievement of school 

goals. Previous research related to the principal's duties conducted by Karmila (2023) mentions 
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that (1) the program planned by the principal to develop teachers is the supervision program; 

(2) the implementation of supervision is carried out by the principal to help teachers improve 

their competencies, provide guidance, and assist teachers in jointly finding solutions to the 

challenges they face. The supervision techniques used are individual supervision techniques 

and group supervision techniques; (3) Evaluation is conducted at the end of the odd semester 

and the end of the even semester. Follow-up is conducted to find solutions to the problems 

encountered; (4) Supporting factors for the academic supervision program include a conducive 

school culture; (5) The inhibiting factor for supervision activities is the readiness of teachers 

during supervision, as teachers still perceive supervision as, rather than a good necessity. 

Next, Ismaya, et al (2023) mention that "….the principal to implement the functions of 

the principal as a strategy for improving the quality of education at SMKN 1 Karawang." These 

functions include the educator function, the manager function, the administrator function, the 

supervisory function, the leader function, the innovator function, and the motivator function. 

High-quality clinical supervision will ensure the quality of teachers. Ifeoma et al. (2022) 

mentioned that... The findings revealed that supervision of instruction as a quality assurance 

mechanism to a high extent ensures the provision of quality teachers in public secondary 

schools in Ebonyi State and that supervision of instruction as a quality assurance mechanism to 

a high extent ensures teachers’ ethical practices in public secondary schools in Ebonyi State... 

One form of supervision that can be carried out to improve the quality of education is clinical 

supervision. Clinical supervision is important to be conducted at all levels of formal education, 

including in elementary schools. Clinical supervision is conducted by a principal towards their 

teachers to assess their competencies as an effort to improve performance. The achievement of 

teacher performance is also influenced by the leadership of a principal. Maisinur & Rosidin 

(2022) mentioned that "The achievement or improvement of teacher performance is largely 

determined by teachers' perceptions of the principal's leadership and work discipline." The 

results of the analysis show that discipline is one of the internal factors of teachers that supports 

the improvement of teacher performance. Good discipline will have a maximum impact and 

encourage teachers to maximize their performance. That activity for a principal is an 

instructional leadership practice in line with the opinion of Sowiyah et al. (2022) which states 

that "strong instructional leadership practices can build the teachers' work by strengthening the 

system of organizational belief." In reality, many teachers in the field still struggle to identify 

pedagogical issues, even those related to their performance. According to Putra et al (2023), 

issues with teacher performance include the implementation of lessons not going as planned; 

the performance of teachers in lesson planning is still moderate and low. 

There have been several previous studies on clinical supervision in elementary schools, 

including: according to Babo (2022) “clinical supervision carried out in schools can improve 

the quality of teacher learning in terms of developing learning tools, implementing learning, 

and learning reflection”, Rugaiyah (2019) mentions that “Clinical supervision by the school 

supervisor to the teacher is one of the efforts to help the teacher to overcome difficulties in 

carrying out teaching-learning activities on the subjects they are teaching caused by the 

characteristics of the subjects taught so that it is difficult for the teacher to understand on those 

subjects or difficulties in methodological technical aspects so that the instructional material is 

poorly understood by the students”, dan Hestiningtyas (2023) menyebutkan “The results of 

research related to the problems experienced by elementary school teachers are the teacher's 

lack of interest in using learning media, students' disinterest in learning media, and the teacher's 

lack of mastery of technology, information, and communication (TIK). Provision of solutions 

by supervisors, namely in the form of skills training to develop teacher learning media, 

communicate learning media plans, and learning training based on TIK. Many teachers 

experience difficulties in carrying out teaching-learning activities on the subjects they are 
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teaching”. Based on the findings above, it can be concluded that clinical supervision in 

elementary schools is important to be conducted as a means to enhance various competencies, 

one of which is pedagogical, thereby impacting the quality of learning. 

Another opinion, Sari (2021) mentioned that clinical supervision and self-efficacy have 

an influence on teachers' pedagogical competence. The principal, as the supervisor in the 

implementation of clinical supervision, must prioritize togetherness, where the problems faced 

by teachers are shared problems that must be resolved together. The clinical supervision 

conducted by the Principal has a positive and significant impact on changes in teacher 

performance. Teacher performance can be improved if the principal's academic supervision in 

the form of leadership and oversight is enhanced. (Sunaryo: 2020). The clinical supervision 

conducted by the principal will be memorable for teachers in a comfortable and pleasant way 

when teachers do not feel worried or fearful because they feel supervised. Thus, the teachers' 

paradigm about clinical supervision needs to be changed according to its purpose, which is to 

provide services and assistance. Khoirudin (2021) mentions The implementation of supervision 

using clinical supervision techniques changes teachers' perspectives from feeling afraid during 

supervision to feeling happy and comfortable because clinical supervision aims to provide 

services and assistance. The implementation of supervision with clinical supervision techniques 

changes the teacher's view from feeling afraid when being supervised to feeling happy and 

comfortable because clinical supervision aims to provide services and assistance. 

The implementation of clinical supervision will be considered successful if it aligns with 

the plan and objectives through the appropriate stages or steps. The stages of supervision based 

on the research conducted by Sule (2020) include: pre-observation conference, observation, 

post-observation conference, and analysis and strategy, which significantly influence teachers’ 

professional efficiency in secondary schools in the Calabar Education Zone, Nigeria. Thus, 

through the steps of clinical supervision, teachers can reveal the pedagogical issues they are 

experiencing, including pedagogical practices. Pedagogical practice is the implementation of 

the teacher's attitudes and skills in interacting with students during the learning process. Tobon 

(2021) mentions that there are ten indicators of pedagogical practice, including: 1) Motivation 

to achieve the expected learning outcomes; 2) Concept learning through graphic organizers and 

case studies; 3) Solving real problems; 4) Character formation of students and ethical life 

planning; 5) Assertive communication; 6) Collaborative work; 7) Development of creativity 

and innovation; 8) Application of knowledge transversality; 9) Management of student 

resources; and 10) Product-based formative assessment. Providing motivation for students aims 

to achieve the expected learning outcomes. In the learning process, teachers play a role in 

carrying out motivational activities to help students achieve the expected learning outcomes. 

There are several strategies that teachers can use to motivate students, including: creating a 

positive and enjoyable learning environment, presenting clear goals and expectations to 

students to help them direct their learning efforts, encouraging students to actively participate 

in the learning process, providing constructive feedback, and connecting learning with personal 

interests and desires. Motivation is given to all students to foster self-confidence in their 

potential, interests, and talents. Motivation in the form of encouragement to continuously learn 

and appreciate everything within the students, whether cognitive, affective, or psychomotor. 

Motivation in pedagogical practice can create a special space between teachers and students, 

fostering closeness and deep psychological connections. Another positive impact felt by 

students from this motivation is that the expression of their creative ideas or concepts will be 

more communicative and there will be greater acceptance of their existence. Learning concepts 

through graphic organizers and case studies will be very beneficial for students. Here, the 

teacher provides students with the opportunity to use cognitive and metacognitive strategies to 
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learn concepts. Cognitive and metacognitive learning strategies are aimed at providing 

autonomy to each student in their studies.  

The ability of students in cognitive and metacognitive learning strategies in the learning 

process is believed to predict academic success and their performance in completing learning 

tasks. This is in line with Discipulo's (2022) opinion, which states that "Cognitive and 

metacognitive learning strategies are geared towards giving autonomy to every learner in their 

studies”. The students' proficiency in cognitive and metacognitive learning strategies in their 

studies is believed to predict their academic success and performance in learning tasks. 

Teachers can help students solve real-world problems. Moskovitz (1992) is used to outline 

issues within a problem, helping learners to study certain things that they cannot easily learn, 

whereas project-based learning (PBL) emphasizes learning through practice, including diverse 

real-world contacts, making the curriculum relevant and meaningful for learners. Case method 

and project-based learning (PBL) share the commonality of being learner-centered. Both 

require students to be actively involved in the learning process. Facing the global challenges of 

the 21st century, students must be adaptive and equip themselves with various competencies 

(Marincovic: 2003). Case method and project-based learning (PBL) are designed to meet 

students' learning needs as a means to explore their potential, interests, and talents, thereby 

equipping them with knowledge, attitudes, and skills for their future. Case method and project-

based learning (PBL) implementation is facilitated by teachers who are capable of 

understanding both conceptually and practically. 

Character formation and ethical life planning signify that students are individuals who are 

important for teachers to understand. Teachers must be able to encourage character 

development for students and stimulate their personal growth. A distinctive character attached 

to the individual student becomes a person's identity. Therefore, to shape that character, 

teachers play a role in it, serving as examples and role models in speech and behavior. The 

formation of students' character requires habituation so that it becomes their personality and 

habits in the future. Forming the character of students in harmony with the values and norms of 

Pancasila, as well as religion, is the main key to the identity of the Indonesian nation. This can 

be both an opportunity and a challenge for teachers and parents amidst the turmoil of global 

digitalization. Teachers and parents need to collaborate to strengthen the character of students, 

ensuring that this character does not fade and erode over time in the future. Assertive 

communication refers to communication that is strong and firm yet remains calm and relaxed. 

In pedagogical practice, creating assertive communication is important to encourage students 

to interact directly and actively engage in learning. There are several techniques that teachers 

can use to develop assertive communication, including: teaching students the importance of 

using polite language, listening actively, and consistently valuing various perspectives while 

providing reminders when necessary, the importance of listening attentively to others and 

understanding different perspectives, and creating a classroom culture that celebrates diversity 

and encourages students to appreciate and respect various viewpoints. The next pedagogical 

practice is collaborative work. Encouraging students to engage in collaborative work in the 

classroom with their peers. Through collaborative work, harmony, cooperation, and solidarity 

among students will be created. Through collaborative work, creativity and innovation of ideas 

or concepts will be stimulated. Teachers must encourage students to create creativity and 

innovation as part of their potential, interests, and talents. Creativity and innovation of students 

will develop optimally when well-facilitated by their teachers. Such a thing is an application of 

the transversality of knowledge. Teachers guide students to solve problems transversally, that 

is, articulating knowledge from various disciplines. So that teachers can manage and create 

resource management around them to handle it effectively to solve problems; and product-

based formative assessment. The pedagogical practice of teachers in elementary schools serves 
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as a foundation for students to acquire various knowledge; therefore, clinical supervision is 

necessary. 

 

METHODS 

The approach used in this research is a qualitative approach aimed at understanding or 

describing the reality of the events being studied, thereby facilitating the acquisition of objective 

data. Sugiyono (2015) mentions that the qualitative research method is used by researchers in 

natural object conditions. Based on the above understanding, it can be concluded that qualitative 

research is characterized by its naturalistic nature and the data produced is descriptive. In this 

research, a qualitative approach with a case study type of research is used. This research focuses 

intensively on a specific object, studying it as a case. Case study data can be obtained from all 

relevant parties. The research subjects are sources of data that can provide information related 

to the research problems being studied. The technique for selecting research subjects uses 

purposive sampling, which means they are chosen with specific considerations and purposes 

(Sugiyono, 2015). The criteria determined by the researcher as subjects of the study are those 

who are involved in the activities being researched, and who know and understand information 

related to the research. Based on this, the subjects in this study were selected with the criteria: 

public and private elementary school principals in Lampung province, and elementary school 

teachers in Lampung province. 

The principal and the teacher were based on the consideration that qualitative research 

prioritizes abundant information over the number of informants. Therefore, the determination 

of the research subjects in this study was carried out using purposive sampling techniques or 

according to the objectives or criteria of the research population. The data collection techniques 

used in this research are: 

1. Interview 

According to Arikunto (2010), the interview initially asks a series of structured questions, 

which are then individually elaborated upon by seeking further clarification. With the prepared 

question guidelines, it is hoped that the questions and statements from the respondents will be 

more focused and facilitate the recapitulation of the research data collection results. In the 

interviews with teachers and principals, the researcher requested that the respondents provide 

informants based on their experiences during clinical supervision and the pedagogical practices 

carried out by the teachers. The purpose of conducting the interview is to explore direct and in-

depth information from several involved informants. Direct interviews were conducted with 

teacher and principal informants. 

2. Observation 

According to Sugiyono (2015), the research begins with recording, analyzing, and 

subsequently drawing conclusions about the implementation and results of clinical supervision 

and the pedagogical practices of teachers in elementary schools. This study uses non-participant 

observation techniques, as the researcher is not involved and acts only as an independent 

observer. 

3. Documentation 

The next data collection technique used by the author is documentation to gather data on 

past events. This documentation takes the form of recordings and photos of clinical supervision 

and the pedagogical practices of teachers in elementary schools. The data analysis techniques 

used in the research follow the steps proposed by Burhan Bungin (2003), which are as follows: 

data collection, data reduction, and verification and affirmation of conclusions. 

Method triangulation is carried out by comparing information or data in different ways. 

Researchers use different techniques to obtain data from the same source. Researchers can use 

observation, in-depth interviews, and documentation. Through various perspectives, it is hoped 
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that results close to the truth will be obtained. Therefore, triangulation at this stage is conducted 

if the data or information obtained from the subjects or research informants is doubted in its 

accuracy. This research was conducted by comparing the data on the role of the principal in 

clinical supervision and the pedagogical practices of elementary school teachers obtained 

through interview, documentation, and observation techniques. The researcher conducted 

interviews with the principal about the role of leadership in the school and the implementation 

of clinical supervision. 

 

RESULT AND DISCUSIÓN 

The results of the research through literature review indicate that clinical supervision 

aimed at improving teachers' pedagogical practices in elementary schools is important to carry 

out because it plays a very significant role in achieving learning objectives and the quality of 

education. This is in line with the opinion of Feoma et al. (2022) which states that... The findings 

revealed that supervision of instruction as a quality assurance mechanism to a high extent 

ensures the provision of quality teachers in public secondary schools in Ebonyi State and that 

supervision of instruction as a quality assurance mechanism to a high extent ensures teachers’ 

ethical practices in public secondary schools in Ebonyi State. Clinical supervision is a means 

for school principals to assist with teachers' pedagogical practice issues. Every teacher surely 

has pedagogical practice issues. Tobon (2021) mentions that there are ten indicators of 

pedagogical practice, including: 1) Motivation to achieve the expected learning outcomes; 2) 

Concept learning through graphic organizers and case studies; 3) Solving real problems; 4) 

Character building of students and ethical life planning; 5) Assertive communication; 6) 

Collaborative work; 7) Development of creativity and innovation; 8) Application of knowledge 

transversality; 9) Management of student resources; and 10) Product-based formative 

assessment. The implementation of learning carried out by teachers is not merely a routine or a 

way to fulfill their duties, but rather an act of responsible awareness. Teachers become the 

bridge connecting the educational process and the future life goals of the students. The main 

finding of this study is that the clinical supervision conducted by the principal has not been able 

to facilitate and help teachers to be aware of improving pedagogical practices. Thus, many 

teachers still do not understand the importance of pedagogical practice, and the principal 

conducts clinical supervision merely as a routine. The indicators of pedagogical practice 

outlined by Tobon are only partially possessed by elementary school teachers. Among them: 

providing motivation to achieve the expected learning outcomes, character building of students 

and ethical life planning, and encouraging students to engage in collaborative work. Based on 

those three indicators, it means that only 30% of the total pedagogical indicators can be 

possessed by teachers in elementary schools. This certainly becomes a shared focus to further 

optimize their duties and responsibilities in realizing the national education goals. Clinical 

supervision should be able to provide solutions to pedagogical practice issues. 

The results of the research through interviews with several school principals indicate that, 

fundamentally, the tasks of the principal align with Karmila's (2023) opinion, which states that 

(1) the program planned by the principal to develop teachers is the supervision program; (2) the 

implementation of supervision is carried out by the principal to help teachers improve their 

competencies, provide guidance, and assist teachers in finding joint solutions to the challenges 

they face. The supervision techniques used are individual supervision techniques and group 

supervision techniques; (3) Evaluation is conducted at the end of the odd semester and the end 

of the even semester. Follow-up is conducted to find solutions to the problems encountered; (4) 

Supporting factors for the academic supervision program include a conducive school culture; 

(5) The inhibiting factor for supervision activities is the readiness of teachers during 

supervision, as teachers still perceive supervision as a burden, rather than a beneficial need. 
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However, the reality on the ground indicates that there are still school principals who are unable 

to conduct clinical supervision to help teachers improve their competencies, especially in 

pedagogical practices. Clinical supervision is limited to routine tasks at the beginning, middle, 

and end of the semester and is not used as a momentum to improve pedagogical practices. It 

seems that the clinical supervision is merely classical for the completeness of the supervision 

documents and has little significant impact on competence because the principal does not 

provide follow-up. 

In line with the opinion of Maisinur & Rosidin (2022) that "The achievement or 

improvement of teacher performance is largely determined by teachers' perceptions of the 

principal's leadership and work discipline." Hasil analisis menunjukkan bahwa disiplin adalah 

salah satu faktor yang berasal dari internal guru yang mendukung peningkatan kinerja guru. 

Good discipline will have a maximum impact and encourage teachers to maximize their 

performance,” and Sowiyah et al. (2022) mentioned that “strong instructional leadership 

practices can build the teachers' works by strengthening the system of organizational belief.” 

The achievement or improvement of teacher performance is largely determined by teachers' 

perceptions of school leadership and work discipline. The analysis results show that discipline 

is one of the factors originating from within the teachers that supports the improvement of 

teacher performance. And strengthening instructional leadership practices can enhance teacher 

performance by reinforcing the organizational trust system. School principals must also equip 

themselves with competent leadership skills so that they can be applied in the field through 

leadership training, workshops, and seminars. Furthermore, clinical supervision does not delve 

deeply into the pedagogical practice issues faced by teachers in elementary schools. Clinical 

supervision is usually conducted to evaluate teachers' teaching practices and the completeness 

of learning administration in general. Head The school is often filled with a sense of discomfort 

when it comes to giving evaluations and potentially offending or hurting the teacher's feelings. 

Especially when conducting clinical supervision with senior teachers. Although it was 

communicated at the beginning before the implementation of clinical supervision that the aim 

was to improve the quality of learning and competence. Another phenomenon that often occurs 

and hinders clinical supervision is that school principals are reluctant to provide improvement 

suggestions to their teachers because they are worried about being outperformed, personal 

feelings of like/dislike towards the teacher (often seen with female principals and teachers), 

teachers find it difficult to accept the improvement suggestions given, there is no monitoring 

and follow-up from clinical supervision, and supervision is conducted merely as a managerial 

formality. This is one of the reasons why clinical supervision has less impact on improving 

pedagogical competence in terms of knowledge and the pedagogical practices of teachers, 

starting from trivial matters but can become major problems and adversely affect students. The 

main point that needs to be considered by the principal and teachers during clinical supervision 

is to build awareness according to their respective positions. The principal must be aware that 

clinical supervision is part of their responsibility as a school leader, thus tasked with supporting 

the improvement of teachers' competencies. Meanwhile, teachers also realize that the advice 

given by the principal aims to improve and enhance their competence. 

Based on the results of the research observation, many teachers still pay little attention to 

pedagogical practices because their role as teachers is only considered a teaching routine, 

clinical supervision has not facilitated teachers regarding pedagogical practice issues due to its 

classical nature, and there is still a low awareness among elementary school teachers about 

pedagogical practices. Generally, the pedagogical problems currently faced by teachers are 

related to the character development of students and problem-solving. Encouraging the 

formation of students' character and problem-solving in real life is a component of pedagogical 

practice. For example, during the learning process, the teacher only checks student attendance, 
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provides a little teaching material, and then assigns homework. Because such practices become 

routine for teachers in the learning process, and over time, they become habitual. Thus, clinical 

supervision plays a very important role in teachers' pedagogical practices through the awareness 

of reflecting on the strengths and weaknesses of pedagogical practices. Another term is 

reflection on pedagogical practice. From now on, the paradigm of teachers must shift to a 

growth mindset. Teachers are professional educators who dedicate themselves to educating and 

teaching while also guiding their students. 

The significance of this research is that clinical supervision becomes a special space for 

school principals to assist and facilitate elementary school teachers in resolving pedagogical 

practice issues. Pedagogical practices encompass 10 indicators, including: 1) Motivation to 

achieve the expected learning outcomes; 2) Concept learning through graphic organizers and 

case studies; 3) Solving real problems; 4) Character building of students and ethical life 

planning; 5) Assertive communication; 6) Collaborative work; 7) Development of creativity 

and innovation; 8) Application of knowledge transversality; 9) Management of student 

resources; and 10) Product-based formative assessment. These pedagogical practices are 

important for teachers, especially in elementary schools, as they form the foundation of 

knowledge, attitudes, and skills for students' future lives. The existence of alternative solutions 

that can be implemented in this research is that teachers and school principals must have the 

same awareness and perception of clinical supervision, which plays a significant role in 

improving teachers' pedagogical practices. Reflection on pedagogical practice becomes the key 

to the success of that matter. When a teacher reflects on the strengths and weaknesses of their 

pedagogical practices and is willing to accept feedback and suggestions from school leaders. 

Reflection on pedagogical practices provides an overview of a teacher's strengths or weaknesses 

in motivating students, concept learning, problem-solving, character building, assertive 

communication, collaborative work, creativity and innovation, knowledge transversality, 

resource management, and project-based formative assessment. 

The implications of this research when clinical supervision is not yet understood in terms 

of concept and practice by teachers or school principals, then pedagogical practice will always 

become the main problem for teachers and will impact students and the quality of learning. In 

pedagogical practice, many attitudes and behaviors of a teacher interact directly with students 

through the learning process. Although implicit, pedagogical practices can indeed have a 

significant impact on students in the future. For example: when teachers get students 

accustomed to solving real problems through the learning process about money as a legitimate 

medium of exchange for buying and selling activities, students are actually learning how to 

communicate politely as sellers or buyers, recognizing the denominations of money, forming 

honest and friendly character, and many other things. The initial knowledge that has already 

become a foundation for students in learning must be reinforced with practical learning, or the 

school can empower these activities through a market day at school. Such experiences can serve 

as a foundation for students in the future when they are in society. He has become an 

independent person and is responsible for his demeanor wherever he is. 

The limitation of the research study conducted only covers the role of clinical supervision 

and the pedagogical practices of elementary school teachers in a qualitative descriptive manner, 

carried out by principals and teachers in the city of Bandar Lampung, South Lampung Regency, 

Tulang Bawang Regency, East Lampung Regency, and Pringsewu Regency. Of course, this 

presents an opportunity for future researchers to conduct further studies or to use a broader 

scope of areas, different methods, and other aspects. Therefore, it is important to conduct further 

research on clinical supervision strategies to enhance the pedagogical practices of elementary 

school teachers, which effectively provide solutions to problems and support policymakers for 

collaboration. 
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CONCLUSION 

Clinical supervision plays a role in improving the competence of teachers in elementary 

schools as it is part of the managerial responsibilities of school leaders. Of course, the principal 

has the authority to assist in the improvement of competence. The authority of the principal 

must also be balanced with knowledge of instructional leadership that is potential and beneficial 

for themselves and others. Through clinical supervision, the principal will become aware of the 

pedagogical issues faced by teachers. Generally, the pedagogical problems currently faced by 

teachers are related to character building of students and problem-solving. Encouraging the 

formation of students' character and problem-solving in real life is a component of pedagogical 

practice. In response to this, the principal must be immediately responsive to help resolve the 

problems faced by the teachers. Based on the knowledge and experience possessed, the 

principal can provide appropriate solution options according to the existing conditions. The first 

step, the principal can ask for a reflection on the teacher's pedagogical practices. After the 

teacher conducts a pedagogical reflection by presenting their pedagogical strengths and 

weaknesses, the next step is for the principal to provide solutions. Providing effective and 

efficient solutions will greatly help the teacher. Clinical supervision should be a routine agenda 

in schools whether teachers have problems or not. Because clinical supervision requires 

monitoring and continuity. For teachers who do not have issues with pedagogical practice, they 

can serve as examples for other teachers. 

The success of clinical supervision, which plays a role in improving teachers' pedagogical 

practices in elementary schools, is based on the awareness of the principal who has the duties 

and responsibilities as a leader, as well as the teachers' awareness as part of the school team in 

carrying out their duties and responsibilities to enhance the quality of learning in order to 

achieve educational goals. 
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